
401 *00. 0010

orkri

40010, .0141110*) 1*

i3O#001411001100 '400-01.114tt

41, tritti

44t

r
.4',.:,: '_ g,

0141.1 ' 4 40104104014, 14401P1 , ,

illi*4 ', 1 141$404104 : 1 f 4 1404, Iiiri

, rt0 '3f4041$4011 ,4041 ',',
.

4410/114 i i t$1 1041 ' ti1100,44404iiii "Ji444, 1

1113' 444440' 4'1400 . 011f4ii

i i
ilS

' I .
4.4444 I hi

, M

,

"0.4114,, 4; itt,:#41, : iilotia4 ,

,

Asitttiliii '4 4,-. 1,194 fop I:*

, n 444141 .014#411.1.4 "10

A il i 44104iiir ' "410 *WO'

thitSiP0144 , 4 111 *400441' 4

:;, 41104mr..41414: . ' 414441.



. 44100100 4.0041000044 #01.0 1000010. ,00010

440otoosislik foopossos0, 4soo1sosiso

.400000000.0.011101410 40.00101010

'441100,01000100* *WO* 404000
10$10110010#0010104H '1011, 04104111400100401

04004* 400100001001 100' 4000i 400
41,010,040010 fp *1 i !:114





400

#1,

10404 ,0000101101* 0110001* 00111000119000 limosoimolosso 1911,'

40000100 01010101010100 *01041000 '0100114100111,001110110011110411 IMO 1000001110* 11000100#

**moo illosiosowitt oWoo mospoompoii ISO 1100010401041110* 00 *foto* 00010sissolo

* et



4#40-

000* '040.0f 111110 001000001..

04* 4-110-0000100011*, ;40. 4100* 1******00 400004* ;4400.10; 4i040;

400**.i; 411001000000100 =OM* 10001000 4001,0100; 10010.10

400; ;i00104 P 01**;; 4400; ;4004; ;00 0000i ; 000000.11000f- ;SW

000000, 0011010000; 4000* ;0* 0 401100* i0000001010 40000000001.,

4141100 00000000 ;001100 000*; ,004001,00010004 00000 0/00040401.0.00.0*

,000.10011041.; **;,; !;. sa -140100000004; 0*11004.0001.1000110114

;0010******10. 0110041k 000100**-41000 '1,40i!O 40100000000 *MO

,00401100000# 04101; .0 900110**04 ,.00401; 4000 4J 00001- 400 HO, 10000

1141000011,i 440000 L;

4111000010; 40000#0* ****1410* ,14000$110****00;

0010 00011******0400 40; MOW 00400 4.0***001 ,00,-000;

00001000 ;;0004* 041040/00* ft0000 4***1***** $1410110000.40, 010-100001

'411000* '1000000 *WOO 000;11010010: 411* 0 0000010 +111100000* 10410000Di

000000'; ;$01000400044:1; *000 :OP* 0.**, t.#010 041010, '010***.*4100*4*

40001001*-00.00. ;0001101 4110, H!PWI* 4 00,1/ki 1100 tjU Iwo* .000 0000;

004100010000***, 44.00 40001.0 IOW *0 rL9 *OW .41001****0

*110i ;000100k **0000040.00** MOO 4000001**00~ 10* 4000. 410001010. 4!1.0f

1000 44101010001*.; 100-1*****P0100100$000 4100.101000.9 0044404;!:1;

10440 *40 * 0* 0 ; ;41; * ;i1110040 4****iiimi *** ;*

410000o 100 ****000100 *01110000 ;010 *01 0110 *s; 00 *
0000 000#0404 14osii ,o00000: 000004emookomo 0414411011,+ 0 100100.10; 14oint

*two* tow lookfoosso *Ow 4solows 4010,10iit liow0 006** *Woo wt.

0040000,04i, 4.44stoOsoost Imo 0040; *SOW 000100, morsiSOF 100o



040101i.*

00010011110 ii***

*

401100

0010 1.41.14411000110 i4001011* *NO

* 000010 moo komploposo

op oaf liummosioi loot Aso

olio ommosio moo





0oosio000000t, 000000400004, t1440010010 140040 ,01 .2 0440, 0.(0404001i, 1 4440000000000 , 1040100,0

000011000000 iii1400114010 %SOO '0100 #00 4000 010000000000000,

00000000010 POI :00100000 POI*01. 100000000001' AO *I* i100010010: 400 A.0.0004000000000100

101040001 ,0000000 1000400000 1000 ;00000* 000400000000

0000 , 00' ,0010i 100 1000 0000001000000000000 0000000000000001 '000000000

0.000c:' '10 0000110- 1400 1014400000000000000 10100. i000000 400000000000 0000100

0000000001000000000400 A* 0000 ,014.00.P 0040000 000000 i0000 0000410040

000 101011010 000000 000 140000

110010 #01$1000101110.i 000000 100000 1*

440000i, 1000000000000400"1000000000 I* 000 100000000t, 410040 ,0100010' 40 1001000000

40.010100010001004, 10.010000001000*** AlsooNsuoiimi 0010010000o 1000

4000104010000' 8040000si ,40100i *ONO 0000101 .s0100 001000001:1

40 :4* -4000 10000100 A000 0000400000 4400100000000000i 4001410000010,

0000 40000000010 00000+ 000000 0040100 0004000000 '10 00000000000

10000000000400 014000.000000000 100 100000001000000 'ONO '000100000 00000001,

i11010f. 000000000000:'1 010000100000 100 000000004000 1000000 00000 0001000c

00000000 ,100140004 4000 010 000000 400004 10000100010 ':0000 000000040J

k1P 114000:1000 4110101140400140 000 010141100o 100000000000 '000010010400000

0010000000 '000000 000 0101100000 001010000,t 41%00,1010 00100000000

4400100000000 000 10000000100.0010 ,01000000 00000 0000 0000000100400 OOP*

404000 '000 ,000400100000000000 0100 000* 40000 0000 0000,
00 0000 100010000011,, 000000

00000000100000 000000000010000 00,

000 110000040101000 000 0000011010 100000 0000

ft 1000 000000 00000010000



4000010 0001 400000 1

00

41/0



000000000000000 **** ****111000
4011******001 ,i00.10140* 40010010 4:1400001***0 id)00114.010100,

I$PP 140010.0.,:. Aiii#110100* 40011,0o *** ,40***000 140000 ,.#00001101011*

00011001000000 of*****0010$;,1 -,41*** ot********** 10.100MON 4101040000t44,0*

40' ,******0010. i#100 41100000001***ti 100*****11001W******4
0***********1100 ,i**Iftit*****100' 40100, 4010040, *WO 4010

440*****ii 41100400' 0000 i00,001'10000001* 10$0000000 111*******01q100

011***0 ,10/01*** 000,10000 SION***L 4111***4 1.1.04.000.00000*

*ONO* 40000004**** 0************ *MO It* 400/0001 *St

0000000000 00 000 00000000000 00000000000 00000000000 00 000 '00

0000000 000 0000001)

000000000004 00000 000 0000000 400 000000 0000000000 0000000000

1'00 000000 00 4004;, *10 41010011** # * 4014001.4010' -1100101111--006.

400040000100 *Of JO 40000001010110000000- ANINOW A** *ONO, .****
0001011kili 401111100* :4001.00 11041000010 MOO 410/**1*** 111000*. ON* 410114

,00001*** 40* j****' 001440* 1100011401*** iww 400100k1 *ow firt
10.0100* losoogoOsio isto 40000* 0,0100 410~ 1 **/*** i***100410

1110 00040 000014.110140 10000110.01 10* WM* Vit 10010101000~40001100

.00100001* 0040110* $1.110$01100i **000004010 1104000000 0010

0000 -001000000 00000' 00000 001100 044***.as volootsw 0010040.

wow Ow 40000si lot oiso LOOlospooposk 14041004** *tort
miimossOottf 004400 4000400 osessimoio opoompow rits0410 op Am*. Low

olow 40000* :OM 00* *No two* ,410100 1000004411* OW: 1101000,

01010000 400 #000 *WO 404100004ri

00010000 OW, 01001000100000 10000010* IOW 01.4.10 4010**



40 *tiowtIow

**post WOWS *oat*
41,0444,0*4 144rit iPI

*Woo *sok MOW*

4011 sod .441t40 hosid *asps

soloommaisp +.64 IMisiostblic, is UN sommost

4306 14 osousidgy sa. Oats ilkitiostspiesilia treed*

14101410001, eseeative disiamesse

toomosino oimiewe bele aid "tete sad biases mad

Moot sees shoo Is hamar joilmsate hsodoeie
4* tosit*ts osossmakaq reeisi sod searal social

111144400000 If *0 tes* he himt sopielicat Licaratere se should

so Moie to taffee the dilltoreaces Ui *mist diatribes beliefs
***Noes ttio hese* essescalse eels hod between the sexes con-

onrsise how wohlish ebibevse lea= during emialisation.

160 emOsteel ~toms ef the literature on race relations
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6444k sties* the seatal distamoe ascribed to sex would be

sweated to be lees snow" blacks than among whites. Further-

more, sieee the distance ascribed to sex between blacks is de-
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eosial isteraction, we could expect that the judgments of both
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La fact, attribute as mob distance bp sex as whites. are both

blacks and whites aware of this difference between the races

concerning sex distances, how early does this shared under-

standing emerge, and how does it change developmentally?

The literature on interracial relations reports multiple

actual and stereotypic differences between block and white

wales and between black and white females. There are two

reasons to expect that these differences would result in

greater social distance between black and white women than

between black and white man. First, in our society women

more than men are charged with the responsibility for social-

izing children. Therefore, they might be expected to model

and teach racial discrimination (including mores concerning ra-

cial interactions between the sexes) more than men. If this

is true, more racial social distance would be expected between

the females than the males of different races. Secondly, in
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to fact, ascribe greater distance to female than to sale

figures of opposite race, when does this awareness of differ-

ent racial distance between the sexes emerge and bow does it

develop?

Because no prior research has systematically dealt with

these issues, the purpose of the present work has been to

gather the basic empirical data needed to describe accurately

the main trends and sources of group variability in the devel-

opment of sexual and racial social distances.

Method

Subjects. White and black boys and girls (N 4656) in

grades 1 through 12 served as subjects. About 25% of the

sample was black, and all subjects attended racially desegregated
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Subjects maks similarity judgments concerelag modal

stimuli whldh are represented by simple line sketches of
Children who very by race and sex (i.e., white girls, white

boys, bleat girls, and black boys). A raoeless and sexless

stick figure, used as a representation of the self, completes

the set of stimuli. These figures are organised as a randomly

ordered series of paired comparisons, in each of which one

stimulus figure is printed on the page in a permanent position,

while the second figure is printed on a pressure sensitive

label which can be detached by the student and pasted onto

the page. subjects are instructed that the more alike the

two figures are, the closer together they are to be pasted.
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his beliefs and attitudes (i.e., the relationship between

his judgments of normative and persontl social distance), he

would place the self figure closer to, at the sane distance

from, or further away from female target figures than he would

place generalized male figure of the same race as himself.

In the present study, three age-appropriate versions of

the People Test, spanning equal intervals from grade 1-12,

were used. The three versions were identical except for the

ages of the stimulus figures portrayed, which corresponded

to the ages of subjects taking the test. Pour random sequences

for presentation of the stimuli were used to minimize possible
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possible for any ampariaaa was three centimeters and the

suutbsum soore possible was 24 centimeters. Di computing

group means for each comparieon, data ware collapsed across

the four random orders.

Prior b3 analysis of the data, inter-stimulus distances

were analysed to locate students who had perseverated in their

responses to the test comparisons. The criteria used to

eliminate response perseverators were based on the assumption

that since the comparisons were randomised, the magnitude of

the subject's distance judgments should vary randomly. The
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(es we saw in Figure 1) that the race distances are smallest

in the early elementary grades and largest during the high

School years.

Racial distances vary significantly by subject race

(F 47.20, 1/02 df, a < .01), and by subject race in inter-

action with subject sex (F = 4.23, 1/00 df, a< .05). It

can be seen in Table 3 that blacks attribute larger distances

than whites to the race comparisons. The race by sex inter-

action occurs because among blacks, girls (R = 10.1) have lar-

ger race distances than boys = 9.8), whereas among whites,

boys (51 = 8.6) have larger race distances than girls 07 = 8.2).

Thus the largest race distances are those used by black girls,

while the smallest are those used by white girls.

A significant main effect for comparisons indicates that

WB-BB and WG-BG are not accorded equal amounts of distance

(F 6.22, df, < .05). As Table 3 indicates, greater

interracial distance is attributed to female target figures

who differ in race (WG-BG) than to male target figures who

differ in race (WB-BB). Moreover, the significant interac-

tion between grade and comparisons (F = 2.39, 11/00 df, 2 < .01),

plotted in Figure 5, reflects the fact that the di

Insert Figure 5 about here

fferential

distance accorded to female as compared With male targets of

- 20 -
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opposite race becomes stable after grade 4. In grades 1-4,

there are only small and inconsistent differences between

the distances attributed to WB-BB and to WG-BG; beginning in

grade 5, however, WG-BG is always larger than WB-BB.

The means (Table 3) for the two race comparisons reveal

that boys as well as girls, and blacks as well as whites,

place greater distance between WG-BG than between WB-BB. The

insignificant interactions for race by comparisons (F = 1.46,

1/03 df, n.s.) and sex by comparisons (F = 3.37, 1/co df, n.s.)

show that there is no disagreement between boys and girls

and blacks and whites concerning normative racial distances

between males and females.

However, marginally significant triple interactions for

race by grade by comparisons (F = 1.89, 11/00 df, E < .05) and

for sex by grade by comparisons (F = 2.23, 11/co df, a < .05)

are obtained because WG-BG emerges as larger than WB-BB some-

what later for blacks than for whites and somewhat later for

girls than for boys. Whites in all grades attribute larger

distances to WG-BG than to WB-BB (except in grade 2, where

the distances are equal), but blacks do not consistently

do so until grade 5. And-,- whereas boys consistently attrib-

ute greater distance to WG-BG than to WB-BB throughout the

age range studied, girls do not begin to do so until grade 4.

"In summary, the normative social distance attributed

to race is larger for blacks than for whites and increases

23



with age. From at least the fifth grade on, subjects of

both races and both sexes concur that there is greater social

distance between females than between males who differ in

race.

Distances for sex comparisons. Normative sex distances

vary significantly over grades (F = 6.33, 11/co df, a < .01).

The means presented in Table 5 show that the trend of sex

distances between grade 1 and grade 12 is downward, but that

there is an increase during the intermediate grades. The

decrease in normative sex distances is sharpest around the

time of high school entry (between grade 9 and grade 10).

Sex distances vary according to subjects' race (F = 29.33,

1/co df, < .01) and sex (F = 12.15, 1/co df, < .01) . It

may be seen in Table 4 that whites attribute greater normative

Insert Table 4 about here

distance than blacks to sex comparisons, and that boys attrib-

ute greater normative distance than girls. Moreover, there

is a subject sex by grade interaction for the normative sex

distances (F = 2.19, 11/co df, a < .05). Examination of Table 4

reveals that boys' sex distances are far larger than girls'

in the early grades but not thereafter. Moreover, girls use

markedly larger distances in the intermediate grades than

they do in the early elementary grades,whereas distances for



boys are more constant. Thus the mean increase in sex dis-

tances during the intermediate grades is due primarily to the

increased sex distances of the girls.

The race of the target figures affects judgments of sex

distances, since the two comparisons (WG-WB, BG-BB) are not

accorded equal distances (F = 53.55, 1/05 df, E < .01). As

seen in Figure 6, greater distance is placed between the

Insert Figure 6 about here

white target figures (WG-WB) than between the black target

figures (BG-BB) . A marginally significant interaction between

grade and comparisons (F = 2.18,11/05 df, E < .05) results

because the direction of the difference between the compari-

sons is reversed in the first grade.

It can be seen in Table 4 that the difference between

the races with respect to normative sex distances (i.e., the

greater distance between whites of opposite sex than between

blacks of opposite sex) is recognized by blacks and whites

and by both sexes,since all groups attribute greater distance

to WG-WB than to BG-BB. This agreement across groups con-

cerning the different distances accorded to sex by black and

white people emerges by the third grade. The insignificant

sex distance interactions for race by comparisons (F < 1,



further supports the conclusion that there is no disagreement

between boys and girls and between blacks and whites concerning

how the normative sexual distance between black stimuli com-

pares with that between white stimuli.

In summary, sex distances are larger for boys than for

girls and, following a spurt during the preadolescent years,

decline as students get older. Whites attribute greater

normative distance to sex than blacks do. By third grade

blacks and whites and boys and girls agree that there is

greater distance between opposite sex figures who are white

than between opposite sex figures who are black.

Distances for race-sex comparisons. Means for the race-

sex comparisons are presented in Table 5. The distances

Insert Table 5 abOut here

attributed to race-sex vary significantly over grades (F = 8.43,

11/co df, R < .01), increasing between the first and fourth

grades, decreasing from grade five until grade eight and

showing no systematic change thereafter. Subjects' race

also affects judgments of race-sex distances (F = 11.72, 1/co

df, < .01). As Figure 7 indicates whites assign larger



distances than blacks to the race-sex comparisons.

The two race-sex comparisons (BG-WB and WG-BB) are not

accorded equivalant distances (F = 31.40, 1/= df, < .01).

It can be seen in Table 5 that larger distances are ascribed

to BG-WB than WG-BB. However, while subjects of both races

concur that there is greater distance between BG-WB than

between WG-BB, the magnitude of the difference between the'

two distances is smaller for whites than for blacks, resulting

in a significant interaction between race and comparisons

(F = 12.51, 1/00 df, 2. < .01). Blacks judge the WG-BB distance

to be nearly a full centimeter smaller than the WB-BG distance,

whereas whites judge the distances to be almost equal.

There are changes over grade with respect to which com-

parison receives the larger distances, leading to a signif-

icant grades by comparisons (F = 3.09, 11/00 df, < .01)inter-

action. Figure 7 shows that whereas BG-WB generally takes the

larger distances in the early and late grades WG-BB

takes the larger distances between grades five and seven.

Finally, though boys and girls agree that the distance

between WB-BG is larger than that between

in grades 9,

WG-BB (Table 6)

10 and 11 there is a much wider spread for

boys than for girls between the distances attributed to the

leading to a significant triPle interaction

between sex grade and,comParisons (F =.2.20, 11/00 df, < .05).

In summary, race-sex distances :peak at the fOurth grade,

two comparisons,
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and are larger for whites than for blacks. Across grades,

subjects place greater distance between BG-WB than between

WG-BB, except in the middle grades where WG-BB takes the lar-

ger distances.

Discussion

It has been our purpose in the present study to investi-

gate the development of the normative social distance beliefs

ascribed to race and sex during the school years. While it

has been widely assumed in the literature that such distances

are learned in the course of socialization, their development

had not previously been studied. Our purpose, therefore, was

to uncover the main developmental trends in the socialization

of race and sex distances, as well as to inquire about group

differences around those main trends for subjects of both

races and sexes.

To assess beliefs concerning the normative distances

attributed to race and sex, a new technique (the People Test)

was developed. According to the attitude measure classifi-

catIOn proposed-by Campbell (1950)4 the People Test would be

considered a quasi-structured and quasi-disguised test. The

tes-Liassumes 'that the sodial distinctions which subjects have

learned to Make between people can be transformed into metric

distances according to the degree of alikeness between stimuli .

The degree of.structure in the teSt-



are provided regarding what determines alikeness, thereby

forcing the subject to rely on his own internal standards in

making judgments. Some test disguise is achieved by presenting

the test as a cognitive task (see the Method section) rather

than as a test of people's beliefs or attitudes.

Whenever an individual's attitudes and/or beliefs are

made salient, subjects may become anxious about revealing

them in their behaviors. The People Test's cognitive dis-

guise was employed to minimize the likelihood that students

would distort their responses in order to avoid revealing

their attitudes toward the persons depicted in the stimuli.

Of course, despite the disguise, the possibility remains that

some students may conclude that their attitudes are being

measured, and may therefore attempt to alter their responses.

However, the simplest (and thus most probable) rules for

faking the test would result in the subject being deleted by

the perseverator criteria. Following, for example, either

the dictum, "In order not to reveal anything, I'll put every-

thing in the same place" or the rule "I'll place the pictures

on all the odd pages in one quadrant and the pictures on all

the even paget in AnOther

ject being classified

quadrant, would result in the sub-

as a perseverator: ThuS 'a subject prob,'

ably would bedeleted frOM analyses if he used simple rules

in order to avoid taking the test seriously.

While it is theoretically possible for subjects to fake

7



the People Test in such a way that they would pass the per-

severation criteria, it is not likely that this would actually

happen. In order to fake the test successfully, subjects

would need to derive a complex rule such as: Consistently

put a black and a white person as close together as (or clo-

ser together than) two black or two white people, being care-

ful to put same sex figures nearer to each other than opposite

sex figures." It seems unreasonable to expect many students

to derive and consistently follow such a complex rule, es-

pecially since only 10-15 minutes were required for everyone

to finish the test.

Thus because of the properties of the People Test as a

quasi-disguised and quasi-structured measure of attitudes and

beliefs, and because of the mechanisms employed to delete

subjects who, for any of several reasons, do not generate a

random pattern of responses to correspond with the random

presentation of the stimulus pairs, we can be fairly confident

that the reported data represent accurately the comparative

normative social distance beliefs of students.

In the discussion which follows, we will first consider

results pertaining to children's socialization to sexual

social distances, and will then take up their socialization

to racial and racial-sexual social distances.

Socialization of normative sexual social distance beliefs.

The results of the prebent study show that seX distances develop
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differently for boys and for girls. Sex distances are larger

for boys than they aro for girls, especially during the early

elementary grades. During this time, moreover, boys attribute

greater distance to sex than to race, whereas girls do not.

This pattern of socialization of sexual social distance is

in accord with known adult and peer group influences on the

differentiation of social sex roles in our culture (Ausdbel,

1954).

Almost from the time that a child is born, adults pro-

vide differential training and reinforcements to prepare girls

and boys for the social sex roles they will occupy. Because

of the relative value placed by the culture on maleness and

femaleness, boys learn to disdain the female sex role and,

though girls may complain about the disrespect shown to them

by boys, they tend to believe the prevailing view of their

inferiority. Consequently, whereas boys reject girls' ac-

tivities and seldom (if ever) desire to change sex, girls

frequently express envy for activities which are permitted to

boys but denied to them, and wish that they were boys. Be-

cause of the differential valuing of maleness, association

with same-sex peers and avoidance of association with members

of the opposite sex is much more clearly a requirement for

peer acceptance among boys than it is among girls.

The results of this study indicate that children's be-

liefs concerning sexual social distance increase from middle



childhood to preadolescence and then dearease dories edoteseesee.

These findings correspond te known soeial interact**, patterns

between the sexes. There is a strong tendeney for children
P

in our culture to engage in a voluntary segregation by sex

during the years of middle Childhood and preadolescence. This

tendency is manifested fit extreme sex-typing of games and

activities, and in numerous expressions of indifference, dis-

like, and rivalry with respect to members of the opposite sex.

while sociometric studies indicate that there are some cross-

sex choices in the primary grades, by preadolescence there

are almost none. However, when adolescence is reached the

composition of peer groups changes. in contrast to preadoles-

cent groups, adolescent peer groups generally have hetero-

sexual membership and engage in activities suitable for both

sexes. This change in peer interactions is mirrored in in-

creased sociometric choice of members of the opposite sex

during junior and senior high school. Thus the socialization

of sexual social distance beliefs found in the present study

is consonant with the known course of development of male and

female sex roles in our culture and with the developmental

changes in the degree of same-sex and opposite-sex associations.

Socialization of racial social distance beliefs. The

socialization of racial distance beliefs differs for blacks

and for whites. Blacks believe there are larger race dis-

tances than whites and also ascribe comparatively greater

- 30 -
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&Moon be ram sham be *as itftereseeo, eopeotally as they

get older* Sleek ettildrooVe bolter that there is greater

oormatttio &steam betimes the tame to esestetoet with their

alders' contesties that ears is a racist society and that

whites do mot acknowledge tbe tall extent of the racism.

Since blacks ars responded to ta a discriminatory manner on

tbe basis of skin color from a very early age, and since they

are treated as blacks regardless of their sex, it should not

be surprisiag that they believe that greater social distance

emanates trma racial than from sexual distinctions between

people. While whites eventually (after grade 9) also attrib-

ute greater distance to race than to sex distances between

people, they do not do so to the same extent as blacks.

Racial social distance increases for members of both

races as subjects get older, especially at adolescence. This

is consistent with reported patterns of separation along ra-

cial lines as children mature. Though Children as young as

nursery school age can recognise skin color differences, pre-

school children show little cleavage along racial lines in

their peer groups. But, whereas peer relations tend to be

informal in nixed racial play-groups in the elementary school,

as students approach puberty their relations with other race

peers become more formal, and friendship groups increasingly

cleave along racial lines.

It is not surprising that the socialization process
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should result in greater racial distances for older than for

younger children. With increased age, children become more

aware of the social consequences of race in terms of status

differences between black and white adults and with respect

to the range of jobs occupied by blacks and whites. They

also become more aware of the numerous racial tensions and

divisions in American society. Whether they are black or

white, they are increasingly aware of black separatism, and

if they are black they may be socialized to the movement.

Moreover, by the time they are in high school, achievement

tracking (which tends to be correlated with race) reaches its

peak, and the social implications of this tracking in terms

of implied competence, jobs,and social status are apparent

to students, especially to blacks, who typically occupy the

educationally, socially, and economically disadvantaged po-

sition.

The results also show that from a surprisingly early

age children have differentiated beliefs concerning the way

in which the racial distance between people of opposite race

depends on the sex of those persons. The results of the

analysis of distances for the two rage comparisons (a within

subjects factor, requiring that subjects use internal standards

to judge the distance between black and white males compared

with that between black and white females) indicate that at

all grade levels tested, whites ascribe greater distance to



females than to males who differ in race, and that blacks

begin to do so consistently in the fifth grade. Girls dis-

play awareness of the difference between the sexes regarding

race distances somewhat later (grade 4) than boys, who attrib-

ute the larger interracial distances to females at all grade

levels tested.

These findings of greater normative distance between

females of opposite race than between males are consonant with

reviews of the empirical llterature on interracial contacts

in-desegregated settings (e.g., Carithers, 1970), which sug-
ZfL

gest that there is a greater degree of social association

between white and black boys than between white and black

girls. They reflect the process whereby children learn that

the socialization to the female role in our culture carries

with it responsibility for the transmission of norms (including

norms of racial discrimination) and for displays of social

status to a greater degree than does the male role, and hence

come to believe that larger racial social distances exist

between girls than between boys.

Analysis of the socialization of normative distance

beliefs for blacks and whites also revealed that blacks ascribe

less distance than whites to sex differences between people.

Because of historical and contemporaneous patterns of racial

discrimination, sex role distinctions are not as marked among

blacks as they are among whites. Black men and women differ
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less in the type of work they do than whites, and family roles

and status also differ less between blacks than between whites.

Since the ways in which whites are treated and the roles which

they perform are heavily dependent upon their sex, whereas

this is true to a much more limited extent for blacks, it

seems reasonable that blacks should conclude that sex dis-

tinctions are not as important among blacks as they are among

whites.

It is especially interesting to learn that all subject

groups, regardless of their race or sex, are aware (believe)

that sexual distances are smaller among blacks than among

whites. Analysis of the two sex comparisons (a within

subjects factor) showed that blacks and whites as well as

boys and girls believe that there is less sex distance be-

tween black boys and girls than there is between white boys

and girls. This belief that there is greater sexual distance

between whites than between blacks emerges for all subjects

by the third grade and is stable thereafter.

Of the various distances assessed, those for race-sex

are the most difficult to interpret because they contain both

the race and the sex dimensions simultaneously. 7 Comparison

of the shape of the developmental curves (Figure 1) for race-

sex distances with those for race and for sex distances sug-

gests that the race-sex data are more heavily influenced by

the sex than by the race component. However, it is clear in
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Figure 1 that the simultaneous variation of the stimuli by race

as well as sex markedly increases the size of the distances

over those obtained for sex alone. In view of the strong

historical proscription against miscegenation in our culture,

it is hardly surprising that the race-sex distances are lar-

ger than the distances for the sex (or race) comparisons.

Furthermore, since the prOscriptions against interracial

heterosexual contacts have historically been promulgated chief-

ly by the majority white society, it is not surprising that

whites ascribe larger social distance than blacks to race-

sex differences between people.

One unexpected and puzzling finding concerns the pattern

of relative social distance attributed by blacks and by whites

to the two race-sex comparisons, one involving a white female

and black male and the other involving a black female and

white male. For both blacks and whites, the comparison in-

volving the black girl receives the larger distances. These

results are rather surprising in relation to the two most

likely patterns of beliefs which might have been predicted.

First, because of the important role of females as car-

riers of the culture, one expected socialization pattern would

be for each group to ascribe greater distance to the compari-

son involving the female of its own group. However, this

result is not found consistently (though it is true for blacks

in all but two grades, it is true for whites only in four
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grades). Alternatively, since the social penalties for sexual

contacts between black males and white females have historically

been more severe than for those between white males and black

females, we might expect that students would come to believe

that there is greater social distance between white girls and

black boys than between white boys and black girls. Yet this

was found to be true only in the first and fifth through sev-

enth grades. Moreover, the fact that both blacks and whites

tend to reverse the relative size of the distances for the

two comparisons between the fifth and seventh grades suggests

that the change at that time is not random. While these re-

sults may reflect changing socialization patterns, such as in-

creased black pride and increased acceptance among young people

of interracial dating, they nevertheless remain something of

a puzzle.

Summary. The results of the present study reflect

representative socialization patterns for middle class children

attending desegregated schools in majority white communities

in the metropolitan North. As such, the findings probably

characterize a large segment of the public school population.

However, we should not conclude that they represent the only

pattern in our society or that they are inevitable, since

variation in any of a number of factors could be expected

to result in a somewhat different course of development.

For example, regional differences probably affect normative
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distance beliefs. In a middle-states city with some strong

southern mores it was found (Koslin, et al., 1972) , in con-

trast to the findings in the present study, that among third

graders race distances were larger than sex distances. Fur-

thermore, school policies may, within limits, affect children's

beliefs concerning normative distances. Research (Koslin,

et al., 1972) has shown that normative social distance is

smaller in schools with racially balanced than in those with

racially unbalanced classes, when balance is defined as the

condition where minority students are evenly assigned to the

available classes within their grade. Finally, reviews of

the literature on inter-group relations (e.g., Vander Zanden,

1966) suggest that other factors such as personality variables

and social class background may also influence the development

of social distance beliefs. Thus, while the present paper

provides baseline data for an important modal socialization

pattern, much remains to be learner about the variations in

social distance beliefs associated with regional, school, and

personality factors.
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Footnotes

1 An abbreviated version of this paper was presented

at the meetings of the American Psychological Association,

Washington, D.C., September, 1971.

This research has been supported by Grant #HD03961 from the

National Institute of Child Health and Human Development,

and under a contract with the New York State Education

Department.

3 Institute address: 80 West End Avenue, New York, N.Y. 10023.

4 Data for grades 2-12 were collected in one school district;

scheduling problems made it necessary to sample first graders

in a geographically neighboring district where racial, SES,

and other demographic characteristics were known to be com-

parable.

5 Scheduling constraints required that some students in grades

10-12 be tested in the library.

6 Because of the large number of degrees of freedom in the

denominator, the row for infinity is used in entering the

F table.

7 We should note however, that the inclusion of the race-sex

comparisons in the test serves two useful purposes. First,

because these comparisons

normative distances, they

consistently take the largest-

help tO Anchor the reSponse scale



Footnotes (cont'd)

at the far ("not alike") end, thereby helping to insure that

the race comparisons and the sex comparisons will occupy the

middle part of the scale, where there is greatest room for

variation. Secondly, the race-sex comparisons are needed in

order to carry out multi-dimensional scaling analyses of the

data to determine whether subjects have responded in terms

of the race and sex dimensions built into the figures. When-

ever such multidimensional.scaling analyses have been applied

to People Test data, the two dimensions built into the figures

have consistently been recovered.



TABLE 1

Mean Normative Distances for all Comparisons

Variable Comparisons

Grade

Race Sex Race-Sex

WB-BB WG-BG X WB-WG BB-BG 5 BG-WB WG-BB

1 8.5 8.1 8.3 8.9 9.8 9.3 14.0 14.2 14.1

2 8.0 8.1 8.1 8.4 8.4 8.4 17.6 16.3 16.9

3 7.0 7.4 7.2 8.6 7.8 8.2 18.1 17.4 17.7

4 6.2 6.4 6.3 8.1 7.1 7.6 18.1 17.6 17.9

5 9.7 10.3 10.0 10.4 9.0 9.7 17.6 17.9 17.8

6 9.0 9.4 9.2 9.9 8.6 9.2 17.4 17.6 17.5

7 9.0 9.6 9.3 9.4 8.5 8.9 16.7 16.8 16.7

8 8.0 8.5 8.2 9.4 7.8 8.6 15.4 14.9 15.2

9 9.5 10.2 9.8 10.1 8.3 9.2 16.1 15.9 16.0

10 10.0 10.8 10.4 7.8 5.9 6.8 15.6 14.2 14.9

11 10.7 11.9 11.3 6.4 6.0 6.2 16.2 15.2 15.7

12 10.5 10.9 10.7 8.0 6.7 7.4 16.5 15.5 16.0

Total 8.5 9.0 8.8 9.0 8.0 8.5 17.0 16.7 16.9

Subject race

Black 9.8 10.0 9.9 8.0 7.0 7.5 16.8 15.8 16.3

White 8.2 8.7 8.4 9.2 8.3 8.8 17.1 17.0 17.1

Subject sex

Boys 8.5 9.2 8.8 9.4 8.7 9.0 17.1 16.8 17.0

Girls 8.6 8.8 8.7 8.5 7.3 7.9 16.9 16.6 16.8



TABLE 2

3rade

Mean Normative Race and Sex Distances for

Boys

Boys

Girls

and Girls

Race Sex Differencea Race Sex Differencea

1 8.6 10.6 - 2.0 8.0 7.8 + .2

2 8.4 9.1 - .7 7.7 7.7 - -

3 7.4 9.5 - 2.2 7.1 6.7 .3

4 6.3 . 8.5 - 2.2 6.3 6.8 - .5

5 10.0 9.9 - - 10.1 9.5 + .6

6 9.4 9.3 + .1 9.1 9.1 - -

7 9.2 8.8 + .5 9.4 9.1 + .3

8 8.5 9.0 - .5 -8.0 8.2 - .2

9 9.8 9.2 + .6 9.8 9.2 + .7

10 10.5 7.7 + 2.8 10.3 6.2 + 4.1

11 12.0 6.4 + 5.7 10.8 6.1 + 4.7

12 10.0 7.6 + 2.5 11.1 7.2 + 4.0

a Differences were obtained prior to rounding to tenths.
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